
                                                     Half-Termly Planning  

THEME/TOPIC: To the shops  CLASS: Tull Class  

TERM: Spring 1  

 

Core 
Curriculum 

Pupil  
Learning Intention(s) to be 

covered this half term 

DIFFERENTIATED LEARNING EXPERIENCES  

Week 1:  
Week 2:  

 
Week 3:  

 
Week 4:  

 
Week 5:  

 
Week 6: 

 

Communication 
& Interaction 

 
Targets worked 
on in: 
Workstation 
Art  
Structured Play 
Messy Play  
PE 
Outdoor play 
Sensory garden  
Choice time 
(choosing using 
PECS / choice 
boards)  

 
 

 
 

 

 
 (SALT) To use different sentence 
starters, according to the question, 
consistently using "I want", "I see" or "I 
hear." (AT 22-23) 
 
 (SALT) To produce subject-verb-
object sentences through colourful 
semantics approach. (AT 22-23) 

Independently, To use “I 

see” 2 attributes and an 

object when commenting on 

motivating books/images. 

 

To be able to consistently 

find “who” and “what” 

“what doing” during CS. 

Independently, To use “I hear” 

and an object when 

commenting on motivating 

books/images/activities. 

 

To be able to consistently 

find “who” and “what” 

“what doing” during CS 

consistently.  

To answer “what do you 

see?” or “what do you hear” 

appropriately with modelling 

using PECS. 

 

To be able to consistently 

find “who” and “what” 

“what doing” during CS 

consistently, in different 

contexts. 

To answer “what do you 

see?” or “what do you 

hear” appropriately with 

modelling using PECS. 

 

To make who, what 

doing, what sentences 

during CS and read them 

aloud to an adult 

independently.  

To answer “what do you 

see?” or “what do you 

hear” using PECS 

independently.  

 

To make who, what 

doing, what sentences 

during CS and read them 

aloud to an adult 

independently. 

To answer “what do you 

see?” or “what do you 

hear” using PECS 

independently.  

 

To make who, what 

doing, what sentences 

during CS and read them 

aloud to an adult 

independently in a 

variety of contexts. 

 

 
(SALT) To include a variety of attributes in 
PECS requests, including: colour, size, 
quantity, shape and texture. (AT 22-23) 
 
 
(SALT) To include attributes in PECS 
commenting (size and colour) using "I see" 
starter. (AT 22-23) 

To request items with texture 

showing preference to 

preferred. 

 

To use “I see”, colour and 

item when exploring 

books/images. 

To request items with texture 

showing preference to 

preferred. 

 

To use “I see”, colour and 

item when exploring 

books/images. 

To request “big” or “small” 

items using PECS with 

modelling. 

 

To use “I see”, colour and 

item in a variety of 

contexts.  

To request “big” or “small” 

items using PECS 

independently. 

 

To use “I see”, colour 

and item in a variety of 

contexts. 

 

To request 1,2 or 3 

motivating items/groups of 

items with modelling. 

 

To use “I see”, colour 

and item in a variety of 

contexts. 

To request 1,2 or 3 

motivating items/groups of 

items with increasing 

independence.  

 

To use “I see”, colour 

and item in a variety of 

contexts consistently.  

 

 
(SALT) To tolerate adults joining in with him in 
intensive interactions 3 times per day for a 
minimum of 3 minutes each. (AT 22-23) 
 
(SALT) - To engage with a now and next 
board that is under adult control. (AT 22-
23) 

To engage in intensive 
interactions for 2 minutes, 

sustaining attention. 
 
 

To follow the now on his 
board 50% of the time.  

To engage in intensive 
interactions for 2 minutes, 

sustaining attention. 
 

To follow his now and next 
board 50% of the time.  

To engage in intensive 
interactions for 3 minutes, 

sustaining attention. 
 

To follow his now and next 
board 60% of the time.  

To engage in intensive 
interactions for 3 minutes, 

sustaining attention at least 
3 times a day. 

 
To follow his now and 
next board 60% of the 

time. 

To engage in intensive 
interactions for 3 minutes, 

sustaining attention at least 
3 times a day. 

 
To follow his now and 
next board 70% of the 

time. 

To engage in intensive 
interactions for 3 minutes, 

sustaining attention at least 
3 times a day. 

 
To follow his now and 
next board 70% of the 

time. 

 

 

 

(SALT) To include colours in motivating 
PECS requests. (AT 22-23) 
 
 
(SALT) To use an "I see" sentence 
starter and choose the correct 
symbol. (AT 22-23) 

To place colour and item on 

strip when requesting. 

 

To make “I see” and item 

sentences after seeing the 

first one modelled.   

To place I want, colour and 

item on strip when requesting. 

 

To make “I see” and item 

sentences with “I see 

already on strip”  

 

To place I want, colour and 

item on strip when 

requesting in multiple 

contexts. 

 

To make “I see” and item 

sentences with minimal 

support.  

 

To place I want, colour and 

item on strip when 

requesting in multiple 

contexts. 

 

To make “I see” and item 

sentences consistently. 

To request coloured items 

consistently.  

 

To place colour and item 

on strip with “I see” 

already on. 

To request coloured items 

consistently.  

 

To make I see colour and 

item sentences to 

comment. 

 

  (SALT) To travel short distances across 
the classroom when making PECS 
requests. (AT 22-23) 
 
(SALT) To discriminate between up to 
8 symbols on the front of his PECS 
book or communication board. (AT 
22-23) 

 

To travel from his chair to 

adults chair, approx.. 50cm 

away when exchanging. 

 

To discriminate between 5 

items on the front of his 

PECS folder consistently.  

To travel from his chair to 

adults chair, approx. 100cm 

away when exchanging. 

 

To discriminate between 6 

items on the front of his 

PECS folder consistently. 

 

To travel from his chair to 

adults chair, approx. 100cm 

away when exchanging. 

 

To discriminate between 7 

items on the front of his 

PECS folder consistently. 

 

To travel from his chair to 

adults chair over a meter 

away. 

 

To discriminate between 

7 items on the front of 

his PECS folder 

consistently. 

 

To travel from his chair to 

adults chair to an adult 

across the room, with 

encouragement.  

 

To discriminate between 

8 items on the front of 

his PECS folder 

consistently. 

To travel from his chair to 

adults chair to an adult 

across the room, with 

encouragement.  

 

To discriminate between 

8 items on the front of 

his PECS folder 

consistently. 

 

 
To use size, "big" and "small" PECS 
when requesting, placing all 3 symbols 
on the strip and exchanging it. (AT 22-
23) 
 
(SALT) - To use colours in PECS when 
requesting, placing all 3 symbols on 
the strip and exchanging it. (AT 22-23) 

To place “big”/”small” on 

strip when requesting a 

motivating item (I want on 

strip)  

 

To place all 3 symbols on 

strip, including colour, 

when requesting 

motivating items. 

To place “big”/”small” on strip 

when requesting a motivating 

item (I want on strip)  

 

To place all 3 symbols on 

strip, including colour, when 

requesting items in a range 

of activities.  

 

To place all three items 

when requesting big and 

small during PECS 

exchanges with modelling.  

 

To place all 3 symbols on 

strip, including colour, 

when requesting items in a 

range of activities 

To place all three items 

when requesting big and 

small during PECS 

exchanges with modelling. 

 

To place colour and item 

on strip during “I see” 

activities (I see on strip) 

To place all three items 

when requesting big and 

small during PECS 

exchanges independently. 

 

To place colour and item 

on strip during “I see” 

activities (I see on strip) 

To place all three items 

when requesting big and 

small during PECS 

exchanges independently. 

 

To all three symbols on 

strip during “I see” 

colour activities (I see on 

strip) 

 



 Resources / PECS needed  

PECS  

Colourful semantics (S individual and whole class circle time set)  

Variety of coloured, textured and size toys (sensory balls, strings, spiky balls, etc.)  

Colour workstation games 

 Suggested Activities  

 Colourful semantics – based on self, peers, stories and animals  

Who’s at the door game? (Who? Colourful semantics)  

Colour activities – choosing coloured playdough, jelly, sensory toys, paints, pencils 

Size activities – big and small teddies, toys, pushing on the swing, balls, playdough, food 

I see activities – Books, photos, sensory books, during circle activities 

 

     
Let's Go Shopping Song | Simple Songs for Kids - YouTube 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://www.youtube.com/watch?v=YSC9Etw0ZHQ


 

Core 
Curriculum 

  
Learning Intention(s) to be 

covered this half term 

DIFFERENTIATED LEARNING EXPERIENCES  

Week 1:  
Week 2:  

 
Week 3:  

 
Week 4:  

 
Week 5:  

 
Week 6 

 

Cognition & 
Learning 

 
Targets 
worked on 
in: 
Workstation 
Music  
Stories 
Attention 
Autism 
Circle Time 
PE  
Soft Play  
Snack Time 
(quantity)  

 
 
 
 
 
 

 

 To recognise £1 coins and exchange them for 
items during shopping role play. (AT 22-23) 
 

 To match simple CVC captions and words 

to a corresponding image. (AT 22-23) 

 To write a simple caption/label for an 

image upon hearing the sounds or words, 

forming the letters with support. (AT 22-

23) 

To explore shopping role-

play with an adult and a 

child. 

 

To match CVC phrases 

to images 

independently. 

To explore shopping role-

play with an adult and a 

child, using real £1 coins. 

 

To match CVC words 

and overwrite them. 

 

To identify a £1 coin from 

a choice of 2, with 

modelling beforehand. 

 

To match CVC 

words/captions 

independently and 

explore writing some of 

the sounds using a 

whiteboard and pen. 

To identify a £1 coin 

from a choice of 2. 

 

To write a simple label 

for a CVC word 

picture. 

To identify and count £1’s 

exchanging them for items. 

 

To write a simple label 

for a CVC word picture. 

To exchange a coin for an 

item in a shop.  

 

To write a simple 

shopping list during role 

play. 

 

 

To count a concrete group of objects, touching each 
one after watching an adult model this and repeat or 
point to the matching numeral up to 5. (AT 22-23) 
 
To engage with books 1:1 with an adult, looking at 
images and labelling simple illustrations with 
symbols/words where appropriate. (AT 22-23) 

To watch an adult tapping 

items to count them and 

copy this movement 

independently and look at 

the corresponding number.  

 

To explore a book, 

listening to an adult 

point to and say what 

they can see. 

To assist an adult tapping 

items to count them and 

copy this movement 

independently and look at 

the corresponding number.  

 

To explore a book, 

listening to an adult 

point to and say what 

they can see, 

vocalising some words.  

To assist an adult tapping items 

to count them and copy this 

movement independently and 

match it to the correct number 

from a choice of 2.  

 

To choose a symbol to label a 

picture from a 

book/image/motivating 

activity.  

 

To assist an adult tapping 

items to count them and copy 

this movement independently 

and match it to the correct 

number from a choice of 2.  

 

To choose a symbol to label 

a picture from a 

book/image/motivating 

activity.  

 

 

To tap items to count them 

independently and match it to 

the correct number from a 

choice of 2.  

 

To listen to a story and be 

able to comment using “I see” 

consistently. 

 

 

To tap items to count them 

independently and match it to 

the correct number from a 

choice of 4.  

 

To listen to a story and be 

able to comment using “I 

see” consistently. 

 

 

 To engage in enjoyable songs, stories and rhymes for 
up to 5 minutes, showing preferences and enjoyment 
through facial expressions, gestures and vocalisations. 
(AT 22-23) 
 
(SALT) - To engage with a now and next board that 
is under adult control. (AT 22-23) 

To vocalise more 
consistently when a gap 
is left during motivating 

songs. 

To be able to attend a 
whole music session, 
showing enjoyment 

through body movements 
and vocalisations.  

To be able to attend a whole 
music session, showing 
enjoyment through body 

movements and 
vocalisations. 

To engage with sensory 
books with an adult, 
showing preference 

through touch and facial 
expression. 

To explore a book/story, 
showing anticipation for 

known parts that are 
coming. 

To explore a book/story, 
showing anticipation for 

known parts that are 
coming. 

 

 

To assist an adult placing or tapping objects 
counting out groups of up to 10 with matching 
numerals alongside them. (AT 22-23) 
 
To complete 1 mastered independent task 
and 1 supported task followed by a reward 
with a visual working towards system. (AT 
22-23) 

To watch an adult 

tapping items to count 

them and copy this 

movement 

independently.  

 

To follow his working 

towards to earn 2 stars 

for his puzzle 

independently.   

To watch an adult 

tapping items to count 

them and copy this 

movement independently 

 

To complete a puzzle 

followed by an adult 

led activity at his 

workstation. 

To count a group of 

objects and put the 

correct number next to it 

from a choice of 2.  

 

To complete a puzzle 

followed by an adult led 

activity at his 

workstation. 

To count a group of 

objects and put the 

correct number next to it 

from a choice of 2.  

 

To complete a simple 

matching activity with 

verbal prompts before 

a shared adult led 

task. 

To independently match a 

number to a group of 

objects after counting 

them from a choice of 3.  

 

To complete a simple 

matching activity with 

independently before a 

shared adult led task. 

To independently match 

a number to a group of 

objects after counting 

them from a choice of 3.  

 

To complete one task 

followed by an adult led 

task using the working 

towards system.  

 

  To show a response through reach and 
exploration to "lots" and "one" motivating 
object/s. (AT 22-23) 

 
To show an increased response to gaps in 
rhymes, songs and interactions through 
facial expressions, vocalisations and 
gestures. (AT 22-23) 

To show a response 

through vocalisations and 

facial expressions to 

“lots” of something 

motivating. 

 

 

To stop and show 

attention to the teacher 

when it’s his turn 

during music and 

vocalise in response. 

To show a response 

through vocalisations and 

facial expressions to 

“lots” of something 

motivating. 

 

To stop and show 

attention to a story / 

book, sharing with an 

adult 1:1. 

 

To reach towards a group of 

motivating items, compared 

to one and explore these. 

 

To show consistent 

anticipation to a familiar 

story or song (preference 

to a certain page or song). 

 

To reach towards a group 

of motivating items, 

compared to one and 

explore these 

 

To show consistent 

anticipation to a familiar 

story or song (preference 

to a certain page or 

song). 

 

To show a response through 

reach and exploration to 

"lots" and "one" motivating 

object/s 

 

To vocalise on cue during 

favoured familiar songs. 

To show a response 

through reach and 

exploration to "lots" and 

"one" motivating object/s. 

 

To vocalise on cue 

during favoured familiar 

songs. 

 

 To join in with rote counting and point to the 
correct numeral upon hearing it's name up to 20 
from a choice of 2. (AT 22-23) 
 
To fill in missing gaps in songs, stories and 
rhymes with a word or symbol. (AT 22-23) 

To tap items to count 

them along with an adult 

and point at the 

corresponding number. 

 

To say the missing 

words in familiar songs 

To tap items to count 

them along with an adult 

and point at the 

corresponding number. 

 

To say the missing 

words in familiar songs 

To rote count aloud during 

play and find numbers on 

request when hearing 

their name verbally.  

 

To sing or dance along 

with familiar songs with 

adult encouragement.  

To rote count aloud 

during play and find 

numbers on request 

when hearing their 

name verbally. 

 

To join in with rote counting 

and point to the correct 

numeral upon hearing it's 

name up to 20 from a choice 

of 2. 

 

To join in with rote counting 

and point to the correct 

numeral upon hearing it's 

name up to 20 from a 

choice of 2. 

 

To label a simple item 

from a motivating 

 



or during repetitive AA 

phrases. 

or during repetitive AA 

phrases. 

 

To label a simple item 

from a motivating 

story using symbols.  

 

 

To label a simple item 

from a motivating story 

using symbols.  

 

 

 

story using symbols 

and vocalise the word.  

 

 

 

 Resources / PECS needed  

Interactive music  

A range of books – sensory, sound, card 

A range of counting materials and number cards  

Numicon  

Motivating items (big and small and lots/one) 

Symbols for big and small / PECS for requesting  

 Suggested Activities  

Big and Small – Goldilocks and other stories for size  

Counting objects –  

A range of books to explore (whole class stories with symbol grids to support)  

Number songs and rhymes  

Shopping Role Play 

 

 

Al Murphy Kids Books | Kitchen Disco (al-murphy.com) 

Let's Go Shopping Song | Simple Songs for Kids - YouTube 

      

Reading and 

literacy 

experiences; 

 

 Interactive 

Music 

 Story Time 

 Story Massage 

 Shopping Role 

Play (reading 

shopping lists)  

 Kitchen Disco 

Story  

Intention(s) taken from AVA reading progression 

document for whole class 

 

 Begins to join in with actions and 

sounds in familiar song and book 

sharing experience. 
 

 Joins in with repeated refrains and anticipates 
key events and phrases in rhymes and stories, 
and to tell own stories. 

 
 Knows that print carries meaning and, in 

English, is read from left to right and top to 
bottom. 

 
 

Activity 

 

 

 

Activity 

 

 
 

Activity 

 

 
 

Activity 

 

 
 

 

11.20 – 11.45  

Story Time – whole 

class story followed 

by 1:1 reading / 

exploration of books 

Activity 

 

 

 

Activity 

 

 

 

 
 

https://www.al-murphy.com/kids-books/kitchen-disco
https://www.youtube.com/watch?v=YSC9Etw0ZHQ


 
 
 
 
 

Core 
Curriculum 

  
Learning Intention(s) to be covered 

this half term 

DIFFERENTIATED LEARNING EXPERIENCES 

Week 1:  
Week 2:  

 
Week 3:  

 
Week 4:  

 
Week 5:  

 
Week 6 

 

Sensory & 
physical 

developme
nt 

 
Targets 
worked on 
in: 

Choosing 
PE 
Playtime 
Mark Making  
Art 
Fine Motor 
Skills sessions 
(playdough, 
cooking etc)  
Toileting  
Dressing for 
outside (coats, 
shoes, socks 
on/off)  
Lunch  
Snack 

 
 
 

 

 

To keep my shoes on when the floor is wet, with 
visual support and a reward. (AT 22-23) 
 
 will hold a standard pencil using a dynamic 
tripod grasp when writing (ST 21-22) (AT 22-23) 

To keep his shoes on 

when outside 60% of the 

time followed by a 

reward. 

 

To copy an adult model 

holding a pencil 

correctly and overwrite 

motivating 

patterns/words 

To keep his shoes on when 

outside 70% of the time 

followed by a reward. 

 

To copy an adult model 

holding a pencil correctly 

and overwrite motivating 

patterns/words 

 

To keep his shoes on 

when outside 70% of the 

time followed by a 

reward. 

 

To use a tripod grasp to 

hold a pencil/felt tip to 

write his own name on 

his work.  

To keep his shoes on when 

outside 70% of the time 

followed by a reward. 

 

To use a tripod grasp to 

hold a pencil/felt tip to 

copy write motivating 

letters.   

 

 

To put his shoes on when 

asked to by an adult and 

gain a reward for keeping 

them on for a whole 

playtime session.  

 

To use a tripod grasp to 

hold a pencil/felt tip to 

copy write motivating 

letters.   

To put his shoes on when 

asked to by an adult and 

gain a reward for keeping 

them on for a whole 

playtime session. 

 

To use a tripod grasp to 

hold a pencil/felt tip to 

write a simple known 

word under an image.    

 

 

With verbal prompts, rub soap into my hands and rinse 
them and accept hand over hand support to dry them 
with paper towels. (AT 22-23) 
 
To overwrite basic patterns and letters in my name, 
with a physical prompt to hold my writing implement 
in a tripod grip, with increasing accuracy. (AT 22-23) 

To wash his hands with 

verbal encouragement 

and accept HoH to dry 

his hands. 

 

To hold a pencil 

correctly, with hand 

over hand to begin with 

and continue 

independently 

To wash his hands with 

verbal encouragement and 

accept HoH to dry his 

hands. 

 

To hold a pencil 

correctly, with hand over 

hand to begin with and 

continue independently 

 

To wash his hands with 

verbal encouragement 

and independently take 

hand towels, accepting 

HoH support. 

 

To overwrite a simple 

pattern with verbal 

encouragement. 

 

To wash his hands with 

verbal encouragement and 

independently take hand 

towels, accepting HoH 

support. 

 

To overwrite a simple 

pattern/my name 

independently. 

 

 

To wash his hands 

independently, take paper 

towels and attempt to dry 

his hands without physical 

support.  

 

To overwrite a simple 

pattern/ my name 

independently. 

 

 

To wash his hands 

independently, take 

paper towels and attempt 

to dry his hands without 

physical support.  

 

To overwrite my name 

independently. 

 

 

 
 
With a visual photograph and verbal prompt,  will engage 
in motivating sensory activities for up to 30 seconds at a 
time, e.g. bouncing on mini trampoline, yoga ball or 
accepting deep pressure. (AT 22-23) 
 
 will tolerate putting on his ear defenders for short 
periods of time up to 20 seconds followed by a 
reward (high five, motivator, positive interaction 
from an adult). (AT 22-23) 

To engage in short 10 
second bursts of 

activities after being 

shown a photo of the 
equipment. 

 
To accept holding his 
ear defenders in his 

hands for short periods 
of time. 

To engage in short 20 
second bursts of activities 
after being shown a photo 

of the equipment. 
 
 

To accept taking his ear 
defenders from an adult, 
touching his head with 
them and putting them 

back.  

To request sensory 
activities by pointing to a 
photo of equipment and 

tolerate carrying them out 
for 20 seconds. 

 
To accept taking his ear 

defenders onto his 
head for a few seconds 
during loud activities.  

 

To request sensory 
activities using PECS and 
tolerate carrying them out 

for 20 seconds.  
 

To accept taking his ear 
defenders onto his head 
for a few seconds during 

loud activities.  

 

 

To request sensory 
activities using PECS and 
tolerate carrying them out 

for 30 seconds.  
 

To accept taking his ear 
defenders onto his head 
for a up to 20 seconds 

with lots of 
encouragement.   

 
 

To request sensory 
activities using PECS 
and tolerate carrying 

them out for 30 seconds. 
 

To accept taking his ear 
defenders onto his 
head for a up to 20 

seconds with lots of 
encouragement.   

  
 

 

 

 will begin using a knife in a structured play setting 
to develop correct knife control to cut - e.g. play 
dough, cookery, etc. (ST 21-22) (AT 22-23) 

 
To overwrite simple patterns and letters of his 
name with physical support with his tripod 
grasp, to start and then continue 
independently. (AT 22-23) 

To hold a knife and 

appropriately cut sensory 

materials with verbal 

prompts. 

 

To hold a pencil 

correctly, with hand 

over hand to begin with 

and continue 

independently 

To hold a knife and 

appropriately cut sensory 

materials with verbal 

prompts. 

 

To hold a pencil 

correctly, with hand over 

hand to begin with and 

continue independently 

 

To hold a knife in one 

hand and an item steady 

in the other and 

appropriately cut sensory 

materials with verbal 

prompts. 

 

To hold a pencil 

correctly and make 

independent marks, 

accepting help to 

accurately overwrite.  

 

To hold a knife in one hand 

and an item steady in the 

other and appropriately cut 

sensory materials with 

verbal prompts. 

 

To hold a pencil correctly 

and make independent 

marks, accepting help to 

accurately overwrite.  

 

To independently chop fruit 

and vegetables/sensory 

items when handed a knife. 

 

To overwrite simple 

patterns independently.   

To independently chop 

fruit and 

vegetables/sensory items 

when handed a knife. 

 

To overwrite simple 

patterns independently.   

 

  To engage in short bursts of sensory input, 
showing preferences by requesting more through 
gesture, vocalisation. E.g. yoga ball, trampette, 
deep pressure, etc. (AT 22-23) 
 

 
To take a pre-loaded fork/spoon to my mouth 
and taste or eat it. (AT 22-33 

To engage in adult led 

sensory input and show 

reactions through facial 

expressions. 

 

With hand over hand, to 

take a loaded spoon 

from an adult and take 

to his mouth. 

To engage in adult led 

sensory input and show 

reactions through facial 

expressions. 

 

To take a loaded spoon 

from an adult and take to 

his mouth. 

To look at a photo of a 

piece of equipment and 

go to it with an adult (e.g. 

trampette, yoga ball, etc.) 

 

To take a loaded spoon 

from an adult and take 

to his mouth. 

 

To look at a photo of a 

piece of equipment and 

exlore it with an adult (e.g. 

trampette, yoga ball, etc.) 

 

To eat a preferred food 

from a pre-loaded spoon 

or fork. 

 

To tolerate 2 different 

sensory inputs during an 

adult led session.  

 

To eat a preferred food 

from a pre-loaded spoon 

or fork. 

 

To engage in short bursts 

of sensory input, showing 

preferences by 

requesting more through 

gesture, vocalisation. 

 

To eat a preferred food 

from a pre-loaded 

spoon or fork. 

 

 



 To explore foods and materials, cutting using a 
knife appropriately through play. (AT 22-23) 
 
To make marks using a variety of mark making 
tools and show an awareness of the marks I 
have made. (AT 22-23) 

To hold a knife and 

appropriately cut sensory 

materials with verbal 

prompts. 

 

To engage in mark 

making play willingly 

and receive praise from 

an adult.  

To hold a knife and 

appropriately cut sensory 

materials with verbal 

prompts. 

 

To engage in mark 

making play willingly and 

receive praise from an 

adult. 

 

To hold a knife and 

appropriately cut sensory 

materials independently.  

 

To engage in mark 

making play willingly 

with support and 

continue doing so 

independently for 1 

minute.  

 

To hold a knife and 

appropriately cut sensory 

materials independently.  

 

To engage in mark 

making play willingly 

with support and 

continue doing so 

independently for 1 

minute.  

 

 

To explore foods and 

materials, cutting using a 

knife appropriately through 

play. 

 

To make marks using a 

variety of mark making 

tools and show an 

awareness of the marks I 

have made. 

To explore foods and 

materials, cutting using a 

knife appropriately 

through play. 

 

To make marks using a 

variety of mark making 

tools and show an 

awareness of the marks 

I have made. 

 

 Resources / PECS needed  

PECS for all tools, resources and materials 

Play cutters, knives and mark making tools  

Overwriting templates of motivating patterns / characters  

Name overwriting templates  

AA – Stage 3 turn taking games / interactive music turn taking and sharing  

 

Suggested Activities  

 Messy play – cutting and chopping veggies, playdough and exploring cookery  

Mark making – colouring, overwriting, pattern making, Art with Corina, painting 

Play – outside and using equipment  

Shopping Role Play – exploring foods  

Soft Play sessions  

PE sessions  

Attention Autism sessions 

  
 

   

Vegetable Song | Songs for kids | The Singing Walrus - YouTube    

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://www.youtube.com/watch?v=RE5tvaveVak


 
 

Core 
Curriculu

m 

  
Learning Intention(s) to be covered 

this half term 

DIFFERENTIATED LEARNING EXPERIENCES  

Week 1:  
Week 2:  

 
Week 3:  

 
Week 4:  

 
Week 5:  

 
Week 6 

 

Social, 
Emotional 
& Mental 

Health 
 
Targets 
worked on 
in: 

Choosing 
Playtime 
Messy Play  
Art 
Attention 
Autism 
Lunchtime 
Music  

 
 

 

 
(SALT) To attend to Stage 3 Attention Autism, 
tolerate not receiving a turn in a less motivating 
activity, focusing attention on peers' participation. 
(AT 22-23) 
 
 

To follow a working towards system 

with adult support, completing three 

simple tasks before accessing a 

motivator. (AT 22-23) 

To sustain attention for stage 

1-3 and accept not having a 

turn with adult support. 

 

To do three parts of an 

activity to earn a reward, 

with an adult putting stars 

on his working towards.   

To sustain attention for 

stage 1-3 and accept not 

having a turn with adult 

support. 

 

To do three parts of an 

activity to earn a 

reward, with an adult 

putting stars on his 

working towards.   

To sustain attention for 

stage 1-3 and accept not 

having a turn 

independently.  

 

 

To do one simple 

independent task 

followed by two 

supported activities, with 

an adult putting stars on 

his working towards.   

To sustain attention for 

stage 1-3 and accept not 

having a turn 

independently.  

 

To do one simple 

independent task 

followed by two 

supported activities, with 

an adult putting stars on 

his working towards.   

To sustain attention for 

stage 1-3 and accept not 

having a turn 

independently in a variety 

of contexts.  

 

To do 2 independent 

tasks and one supported 

task, following his 

working towards.    

To sustain attention for 

stage 1-3 and accept not 

having a turn 

independently in a variety 

of contexts.  

 

To do 2 independent 

tasks and one supported 

task, following his 

working towards.    

 

 

To accept exploring a shared toy/resource or messy play 
activity with a small group of peers for increasing periods 
of time up to 10 minutes. (AT 22-23) 
 
(SALT) To attend Stage 3 attention autism, tolerate 
not receiving a turn in less motivating activities, 
focusing attention on his peer's participation. (AT 
22-23) 

To accept peers next to him 

during a motivating activity 

and accept sharing with 

verbal praise. 

 

To sustain attention for 

stage 1-3 and accept not 

having a turn with adult 

support. 

To accept peers next to 

him during a motivating 

activity and accept 

sharing with verbal 

praise. 

 

To sustain attention for 

stage 1-3 and accept 

not having a turn with 

adult support. 

To accept peers next to 

him during a motivating 

activity and accept sustain 

attention for up to 7 

minutes.  

 

To sustain attention for 

stage 1-3 and accept not 

having a turn 

independently. 

To accept peers next to 

him during a motivating 

activity and accept sustain 

attention for up to 8 

minutes.  

 

To sustain attention for 

stage 1-3 and accept not 

having a turn 

independently. 

To accept exploring a shared 

toy/resource or messy play 

activity with a small group of 

peers for increasing periods of 

time up to 10 minutes 

 

To sustain attention for 

stage 1-3 and accept not 

having a turn 

independently in a 

variety of contexts.  

To accept exploring a shared 

toy/resource or messy play 

activity with a small group of 

peers for increasing periods of 

time up to 10 minutes 

 

To sustain attention for 

stage 1-3 and accept not 

having a turn 

independently in a 

variety of contexts.  

 

 

 
SALT) - To wait briefly to take his turn on adult invitation 
whilst sustaining attention for Attention Autism up to 
Stage 3. (AT 22-23) 
 

 will tolerate an adult or peer close to him 

while he is engaging in a motivating activity 

and allow them to physically engage with the 

activity briefly 50% of the time. (AT 22-23) 

To remain in the circle for 
stages 1 and 2 consistently 
and take a turn in stage 3 

with support. 
 

To engage in messy play 
with peers and allow an 

adult to physically 
intervene for a few 

seconds.  

To remain in the circle for 
stages 1 and 2 

consistently and take a 
turn in stage 3 with 

support. 
 

To engage in messy 
play with peers and 

allow an adult to 
physically intervene for 

a few seconds. 

To be able to tolerate 
waiting for one person to 
have their turn in stage 
3 with full adult support.  

 
To engage in messy play 

with peers and notice 
peers around him, 

without touching others 
resources. 

To be able to tolerate 
waiting for one person to 
have their turn in stage 
3 with full adult support. 

 
To engage in messy play 

with peers and notice 
peers around him, 

without touching others 
resources. 

To independently take a 
turn after my peer during 

Stage 3.  
 

To engage in messy play 
with peers in a group, 
tolerating someone 

touching his resources 
50% of the time.  

To wait briefly to take his turn 
on adult invitation whilst 
sustaining attention for 

Attention Autism up to Stage 3 
 

To engage in messy play 
with peers in a group, 
tolerating someone 

touching his resources 
50% of the time. 

 

 

To tolerate peers next to him during play with a 
shared resource/messy play for increasing periods 
up to 5 minutes. (AT 22-23) 
 
(SALT) To focus his attention to watch 2 peers 
taking their turns, whilst sustaining attention 
for the activity during Stage 3 Attention 
Autism. (AT 22-23) 

To accept peers next to him 

during a motivating activity 

and accept sharing with 

verbal praise for 3 mins.  

 

To remain in the circle for 

stages 1 and 2 

consistently.  

 

To accept peers next to 

him during a motivating 

activity and accept 

sharing with verbal praise 

for 3 mins.  

 

To remain in the circle 

for stages 1 and 2 

consistently.  

 

 

To accept peers next to 

him during a motivating 

activity and accept sharing 

with verbal praise for 3 

mins.  

 

To remain in the circle 

for stages 1 and 2 

consistently and take a 

turn during stage 3 with 

adult support.  

 

To accept peers next to 

him during a motivating 

activity and accept sharing 

with hover support for 5 

mins.  

 

To remain in the circle 

for stages 1 and 2 

consistently and take a 

turn during stage 3 with 

adult support.  

 

To accept peers next to 

him during a motivating 

activity and accept sharing 

with hover support for 5 

mins.  

 

To focus his attention to 

watch 2 peers taking 

their turns, whilst 

sustaining attention for 

the activity during Stage 

3 Attention Autism. 

 

To tolerate peers next to 

him during play with a 

shared resource/messy 

play for increasing periods 

up to 5 minutes. 

 

To focus his attention to 

watch 2 peers taking 

their turns, whilst 

sustaining attention for 

the activity during Stage 

3 Attention Autism. 

 

  To engage in 1:1 intensive interaction, sustaining 
attention for up to 3 minutes, through eye contact 
and vocalisations. (AT 22-23) 
 
To tolerate sharing space and a resource with 
another child during parallel play. (AT 22-23) 

To engage in intensive 
interactions for 1 minute, 

sustaining attention. 
 
 

To join a whole group 
messy play for periods 1 

minute with full adult 
support. 

 

To engage in intensive 
interactions for 2 

minutes, sustaining 
attention. 

 
To join a whole group 
messy play for periods 
1 minute with full adult 

support. 

 

 

To engage in 1:1 intensive 

interaction, sustaining 

attention for up to 3 

minutes, through eye 

contact and vocalisations. 

 

To join a whole group 
messy play for periods 

up to 3 minutes with 
adult supervision.  

To engage in 1:1 intensive 

interaction, sustaining 

attention for up to 3 

minutes, through eye 

contact and vocalisations. 

 

To join a whole group 

messy play for periods 

up to 3 minutes with 

adult supervision. 

To engage in 1:1 intensive 

interaction, sustaining 

attention for up to 3 

minutes, through eye 

contact and vocalisations. 

 

To tolerate sharing space 

and a resource with 

another child during 

parallel play. 

To engage in 1:1 intensive 

interaction, sustaining 

attention for up to 3 

minutes, through eye 

contact and vocalisations. 

 

To tolerate sharing space 

and a resource with 

another child during 

parallel play. 

 



 To accept when things he enjoys are finished, with 
visual support and a countdown up to 50% of the 
time. (AT 22-23) 
 
(SALT) - To attend to Attention Autism Stage 2, 
focusing his attention for up to 10 minutes and 
redirecting his attention independently when 
distracted. (AT 22-23) 

To look at a timer and accept 

when enjoyable things are 

finished and walking away 

with an adult 30% of the 

time. 

 

To attend to stage 1 and 2 

consistently. 

To look at a timer and 

accept when enjoyable 

things are finished and 

walking away with an 

adult 40% of the time. 

 

To attend to stage 1 

and 2 consistently. 

 

To look at a timer and 

accept when enjoyable 

things are finished and 

walking away with an adult 

40% of the time. 

 

To attend to stage 1 and 

2 consistently sustaining 

attention for each stage 

and accepting a turn 

during Stage 3.  

 

To accept when things he 

enjoys are finished, with 

visual support and a 

countdown up to 50% of 

the time. 

 

To attend to stage 1 and 

2 consistently sustaining 

attention for each stage 

and accepting a turn 

during Stage 3.  

 

To accept when things he 

enjoys are finished, with 

visual support and a 

countdown up to 50% of 

the time. 

 

To attend to stage 1 and 

2 consistently sustaining 

attention for each stage 

independently.   

 

To accept when things he 

enjoys are finished, with 

visual support and a 

countdown up to 50% of 

the time. 

 

To attend to Attention 

Autism Stage 2, focusing 

his attention for up to 10 

minutes and redirecting 

his attention 

independently when 

distracted. 

 

 Resources / PECS needed  

Attention Autism Toys (a range) 

Sand timers (variety of times)  

Recording sheets for acceptance of finishing things (VS) 

Interactive Music  

PECS (messy play, colours, I want)  

Suggested Activities  

Messy Play –  

Art activities –  

PE games – turn taking with parachute and sharing space, trampoline turns, etc. 

Interactive Music / Attention Autism   

Fine Motor Activities – Sorting with tweezers, shopping games, playdough, tweezers for pompoms 

     

 

 
 
 
 
 
 
 
 


